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Abstract 
There are nearly 500,000 Māori and Pasifika people living in Australia. Despite this substantial population, university attainment rates for Māori and Pasifika students are approximately one third of those of other Australians. Little is known about the causes of this attainment gap, including specific factors that influence student access, success, and retention for these groups. This study seeks to address this evidence gap by examining the experiences of Māori and Pasifika students at a university in South East Queensland, Australia. Students were asked about the factors that contributed to their success at university, as well as the challenges that confronted them in their studies. Findings identified several cultural, familial, and community strengths that assisted Māori and Pasifika students to succeed, as well as financial, health, and broader challenges that impeded course completion. Based on these findings, we advocate development of specific, culturally responsive strategies to support Māori and Pasifika students at university, which could be developed with students, academics, and community leaders.
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Introduction 
The Australian Government prioritises student equity and diversity in higher education, including through a student equity framework in which six priority groups are identified (Harvey et al., 2016). These priority groups have existed since formation of the framework in the late 1980s and include people from low socio-economic status (SES) backgrounds, Indigenous Australians; regional, rural and remote (RRR) people; those with a disability; women in non-traditional areas; and people from non-English speaking backgrounds ([footnoteRef:1]NESB). This latter category includes anyone who has resided in Australia for less than 10 years and who speaks a language other than English at home. This would include many Māori people who are indigenous to New Zealand and Pasifika people from the 16 Pacific countries (see Appendix A) currently living in Australia. However, the NESB category is not disaggregated by ethnicity. Because NESB students overall have relatively high levels of access and success, little policy attention is directed towards marginalised groups within the category, such as people from refugee backgrounds, and Māori and Pasifika people (Burke et al., 2024).  [1:  This paper uses NESB to refer to students from non-English speaking backgrounds as this is the standard term used by the Australian Government.] 

Despite policy inattention and a paucity of data within the higher education system, data from the Australian Bureau of Statistics (ABS) highlight that Māori and Pasifika people have university attainment rates very different from other NESB groups, and closer to Indigenous Australians. Indeed, Māori and Pasifika higher education attainment rates are around one third that of other Australians (Australian Bureau of Statistics [ABS], 2021), suggesting a range of structural and cultural barriers to participation and success. Understanding effective ways to recruit and support Māori and Pasifika students in higher education is crucial for universities to be able to address these specific participation and attainment inequities (Luafutu-Simpson et al., 2015; Teevale & Teu, 2018). 
This research seeks to understand what factors assist Māori and Pasifika students to feel supported and succeed at university in Australia. This information can be useful for universities to develop specific support policies but also to consider curricular reform and the need to centre voices that are currently marginalised. It is also hoped this research will broaden understanding of the barriers to higher education faced by Māori and Pasifika students and the various ways they overcome these challenges. By highlighting these students’ experiences, the research aims to inform policy on university access and improve support for students. In hearing these voices, we hope to understand how universities can reform; be more inclusive; and recognise the linguistic, spiritual, and broader capitals that Māori and Pasifika students bring. Further research, driven by Māori and Pasifika academics, students, and community leaders, and informed by Indigenous academics, would help to develop a roadmap for curricular, pedagogical, and cultural reform, similar to initiatives developed in Aotearoa New Zealand (Hoskins & Jones, 2022; Longhurst & Jones, 2018; Safa, 2024).  
This article will provide a background contextualising the place of Māori and Pasifika people in Australia, before setting out the aims and method of the research. We then analyse the qualitative data and present research findings, concluding with a discussion of the results and recommendations for further research. While presenting the challenges faced by students, we focus on strengths and forms of cultural capital and articulate how universities might reform to better recognise and harness such strengths. 
Background 
Just under 450,000 people in Australia identify as having Māori and/or Pasifika ancestry (ABS, 2021). Queensland is home to approximately 160,000 Māori and Pasifika people, the largest population of Māori and Pasifika people in Australia (ABS, 2021). Māori are indigenous to Aotearoa New Zealand, and while there are similarities between Māori and Pacific Island cultures, Māori are also distinctly different including their history of British colonisation that is incomparable to the historical experiences of the Pacific Islands (Mayeda et al., 2022). Pasifika is a term used to refer to peoples who trace their ancestry to the Pacific Ocean nations of Polynesia, Melanesia, and Micronesia (Toumu’a & Laban, 2014). The ABS categorises Pasifika ethnic heritages within an Oceania category, encompassing 16 distinct heritages from three broad geographic regions: Micronesia, Polynesia, and Melanesia, as shown in Appendix A (ABS, 2021). It is important to emphasise that consultations between Pasifika peoples and the Australian Government to determine appropriate term(s) for this category are yet to take place (Enari & Haua, 2021). 
Whilst there have been increases in the number of Māori and Pasifika people completing Year 12 in Australia, the higher education completion rates of Māori and Pasifika people are much lower than the rest of the Australian population. Approximately 10 percent of Māori and Pasifika Australians aged between 25 and 34 years have completed a bachelor degree compared with 30 percent for the general population (ABS, 2021). Immigration provisions (i.e., the special category visa) are likely to be a significant cause of the under-representation of Māori and Pasifika students relative to other migrant groups. Under such provisions, these students have no access to the Australian deferred payment system, Higher Education Contributions Scheme (HECS) (Harvey et al., 2023). There is also the issue of remittances, whereby Pasifika communities in Australia send substantial payments back to Pacific homelands to support family and community (Borell & Enari, 2025; Harvey, 2023). For example, remittances to Tonga made up over 40 percent of gross domestic product (GDP) in 2022 (Edwards et al., 2024). There is an expectation on Pasifika youth that they will support their families in this way, which may lead to them choosing to seek employment rather than education (Borell & Enari, 2025; Marsters & Tiatia-Seath, 2019).
Relatively low higher education attainment may also relate to higher rates of withdrawal from study, which, in turn, may relate to issues regarding the university environment (Harvey et al., 2024) and institutions not recognising or harnessing students’ diverse strengths (Denson & Bowman, 2013; Hitches et al., 2024). However, most of these suppositions lack a strong evidence base because of a paucity of ethnicity data, which both reflects and exacerbates the marginalisation of Māori and Pasifika students. Central to raising attainment rates is prioritising the voice of Māori and Pasifika students themselves, which is a primary intention of this study.   
[bookmark: _Hlk141871462]There is very little research examining the university experiences and career aspirations of Māori and Pasifika Australians. Indeed, there is a lack of data more broadly that sheds light on the experiences of Māori and Pasifika people in Australia as there is limited data that identifies them by ethnicity. The Australian Pasifika Education Network (APEN) collated Pasifika data available from the ABS over a 10-year period (2011–2021) to highlight the experiences of Pasifika people in Australia (Gerace et al., 2023). Pasifika academics have also advocated for decolonising traditionally white-dominated education spaces and providing Pasifika academic leadership in education (Natapu-Ponton, 2024). Given the paucity of data, listening to the voices of Māori and Pasifika students can improve understanding around their higher education needs and lead to greater uptake of university places and retention among these cohorts (Hitches et al., 2024; McMurchy-Pilkington, 2013). 
Māori and Pasifika students in Aotearoa New Zealand also experience comparatively low higher education attainment rates (Theodore et al., 2018). Three main themes relating to student success were identified by Mayeda et al. (2014) in a New Zealand study with academically successful Māori and Pasifika university students. These included “family and university support and role modelling; indigenous teaching and learning practices; and resistance to everyday colonialism and racism” (Mayeda et al., 2014, p. 176). Other studies with Māori and Pasifika students have also highlighted the central role that family and community play in their lives, and the importance of upholding cultural and spiritual values (Boon-Nanai et al., 2017; Theodore et al., 2017). Theodore et al. (2017) surveyed 626 Māori graduates from New Zealand universities, finding that “family support was described as the most important factor helping qualification completion” (p. 127). Theodore et al. (2018) identified similar findings in their research with Pasifika students. A sense of belonging has also been discussed in the research as being important to Indigenous student success (Durham et al., 2023). As Durham et al. (2023) state, “Young people of migrant descent may also feel strong ties and belonging to their country origin through social networks stretching across national borders” (p. 198). 
This study is positioned within a university situated in an area of Australia that has a large population of Māori and Pasifika people. The university will be kept anonymous and named “the university” throughout the article. The university has worked to support Māori and Pasifika students in various ways, including through university based, culturally specific student support programs; Māori and Pasifika graduations; and community events. The aim of the following study is to explore the university experiences of Māori and Pasifika students and graduates, to support the ongoing development of culturally safe and educationally enriching environments that enable student success.
Method
Research design
The study used a constructivist approach as the aim was to “rely as much as possible on the participants' views of the situation” (Creswell, 2007, p. 25). Constructivism suits this research as it seeks to gather in-depth perspectives and understanding from participants. This study also hopes to gain an understanding of how culture influences and supports students to achieve their higher education goals. This research values and prioritises the voices of students as hearing from students directly provides insight into their experiences and opinions as to how best to support them on their academic journey.
Participants
The participants consisted of 31 students who were either currently enrolled (n = 27) or had graduated within the last five years (n = 4) from the university and who also identified as being of Māori and/or Pasifika ethnicity. The 31 participants were predominantly female (78 percent), all were over 18 years, and the majority of students (66 percent) were aged between 18 and 24 years. Most students were Samoan, followed by Māori (see Figure 1).
Materials
LIME survey platform was used to conduct an online survey. Students were required to register for the survey using a QR code that was available on digital and printed posters. Students were recruited via existing Māori and Pasifika university groups, campus flyers, and word of mouth. Participants were asked to complete an anonymous survey which included demographic data: gender; ethnicity, age, and country of birth. 
Procedure
Prior to data collection, ethics approval was attained by the university’s Research Ethics Committee in accordance with national guidelines on human research ethics (approval number available upon request). The sample of students was attained using posters around one campus along with a bulk email sent to all students and past students linked to the university’s Māori and Pasifika student support, outreach, and engagement program. Some students were forwarded an email via word of mouth from other students or staff of the university. The poster, whether hard copy or sent via email, contained a QR code that connected to the LIME survey. The first page of the survey contained a condensed version of the Plain Language Statement, providing potential participants with the purpose of the study, potential benefits and risks of completing the survey, rights to withdraw from the study at any time, and referral services to health professionals if needed. By completing the survey, participants consented to participate in the study, confirming they had read and understood the conditions of the survey. The survey included basic demographics and open-ended questions about university experiences. The survey took approximately 20 minutes to complete.
Data analysis
The research involved a mixed methods approach, including both quantitative and qualitative data. The focus of the data analysis was explorative to understand the challenges and strengths of students attending university. In relation to the quantitative data, frequency charts were developed from the survey responses to determine the most commonly occurring responses from students. Qualitative questions allowed for a more in-depth understanding of the participants’ perspectives. The qualitative data was thematically analysed by the research team.

Results
Descriptive statistics
Ethnicity
The ethnicity of participants is seen in Figure 1. The majority of participants identified with being of Samoan ethnicity (n = 9). Some participants identified as Pasifika generally rather than with a specific island nation ethnicity (n = 3). Only four participants were graduates who had completed their studies within the past five years, while all other participants were currently attending the university.
Figure 1
Ethnicity of Participants


Table 1 indicates that most participants were born in New Zealand, followed by Australia.
Table 1 
Country of Birth
	Country
	Participant number 

	New Zealand
	13

	Australia
	12

	Rarotonga, Cook Islands
	1

	Wallis and Futuna islands
	1

	Samoa
	2

	Papua New Guinea
	1

	Fiji
	1



Motivation to attend university
The most common motivations to attend university reported by students were family support and encouragement, the importance of having a career, wanting to give back to family, and wanting to inspire and make their families and communities proud. Many students discussed their desire to give back to their community both financially and through their choice of career, along with being role models for other members of their family and wider community. One student said they wanted to “pay back my village” with another stating, “I want to support my family back home”. One student said their motivation to attend university was “Having the opportunity to be able to support my family academically, financially, and mentally using the information I’m taught in uni”. Several students mentioned wanting to inspire and make their families proud, commenting, “I want to be a Pasifika advocate and academic” and “attending university is inspiring to my siblings” and saying they were motivated to “make parents proud”.
Assistance to attend university
Family support was the most reported form of assistance for students attending university. Students mentioned that this was in the form of practical help with housing and financial assistance along with emotional support and encouragement. One student said:
Family is a massive motivation and encouragement for me. Personally, I struggle to trust others I don't personally know, so hearing from my loved ones that I can succeed and do well not only for them, but also for myself is the support that motivates me to continue my studies and graduate well. 
Another student stated that their church provided both “social and emotional support through activities and relationships with members”. Some students were relying on family for financial support, with one student saying, “My husband works full time, so I'm able to attend university without such a heavy financial responsibility”. Another student stated, “My family support me financial, I contribute to rent and bills and they do everything else” and “Family have supported me practically by letting me live at home with much less bills”. Some students stated they were being supported by scholarships to study including the “Chancellor’s Scholarship” and others stated they were receiving youth allowance or other Centrelink payments. Almost half (45 percent) of the students surveyed were working either full or part time. 
Programs, people, or activities that help students manage and cope with university
Students were asked if any programs, people, or activities helped them manage their studies. Students mentioned programs and services offered by the university that they found helpful, including the university’s Business School Leadership Program, Tutoring Success Program, mental health services, career counselling, the university Sports College, and the university’s Māori and Pasifika student support program. Students mentioned family, friends, and community helped them manage their studies, with one student stating:
At this point, my friends have been my central source of support when it comes to managing my studies. I think it's been extremely useful for all of us that we can communicate with each other - both in person and through texts/calling - whenever we might be feeling unsure about an assessment or need help in some way.
Sense of belonging at university
Most students (65 percent) reported they had some sense of belonging at university. Students shared insights into why they did or did not feel a sense of belonging and different aspects of university that have helped them. Students mentioned the importance of cultural representation on campus and reported that seeing other people of Māori and Pasifika descent within the university was important in creating a sense of belonging. Students also reported that cultural support groups had helped them. One student said, “On the [specific] campus I didn’t feel [a] sense of belonging being a minority as a brown person studying but since starting at [campus two] and [campus three] I definitely have a strong sense of belonging”. Another student stated they felt like they belonged when they attended the Pasifika group but added, “Otherwise I feel like an outcast when I attend university”. A further student wrote, “Seeing people with the same ethnicity or race as me plays a big role in my sense of belonging so not being able to see my culture represented in general uni spaces decreases that sense of belonging”. This student added that after joining a Pasifika group for students, delivered by an organisation outside of the university:
My sense of belonging increased as I saw that there were people like me studying at uni with various types of degrees. Also, those in my classes who I’ve met and had meaningful conversations with have made me feel a sense of belonging.
One student talked about their sense of belonging at the university amongst the general community of students, saying, “I have made a lot of friends during my time at [the university] and I do feel a sense of belonging. However I don’t within the Pasifika community … I haven’t met any Pasifika in my 3 years here”. Another student mentioned the Māori and Pasifika program at campus two, saying, “the new Pasifika & Māori space at [campus two] has made me feel welcomed and seen at uni”.
Challenges attending university
Students were asked what their challenges were in attending university. They were able to select more than one option for this question in the survey with a total of 51 responses recorded. Some students described their personal difficulties (12 percent of responses) with mental health issues and described feeling “overwhelmed” and anxious and finding it difficult to “stay focused”. One student stated, “Sometimes my mental health can overwhelm me which affects my mindset and makes me question my ability to do typical tasks like going to class or revising for an exam”. Another student said:
I likely have ADHD. It's definitely made my time at uni very difficult. It's become very clear that I just can't absorb information in class the same way everybody else does, and time management is so hard for me that it's cost me my grades, I've missed classes, and there's been many cases of overdue or even unsubmitted assessments. 
One student said, “University has taken a toll on my physical and mental wellbeing”.
Other students talked about their difficulties in balancing family commitments, caring for children and working, with students saying, “Family commitments often conflict with my studies, and it becomes hard to prioritise one or the other” and “Balancing caring for my child and working part time”. The financial impact of attending university was cited in 22 percent of responses as a challenge, with university parking and transport costs mentioned several times and one student reporting, “Financial insecurity which causes high anxiety constantly”. One student stated they found it challenging “Having to work because I need to pay rent and bills, but need to study full time so I can finish and start working is a big struggle”. Another commented, “Working full-time trying to earn an income, whilst studying full-time is difficult and often impossible”. Students also mentioned the challenges of travel, including having to drive long distances, using several forms of public transport in one trip, and parking: “Parking is an added cost that can add up if class schedules don’t align and multiple campus days are required”.
Personal strengths
Students were asked to describe their personal strengths that helped them attend university. The question was open ended and the responses from students were organised into themes, with motivation (26 percent), organisation (22 percent), and resilience (17 percent) being students’ most frequently quoted personal strengths. One student stated their personal strength was perseverance: “pushing myself through the stress, assignments and hardships because I know it will be over soon and worth it in the end”. Another student said, “Perseverance - my studies definitely took longer than expected but I kept going even though it got really hard”. Other students mentioned motivation, saying, “I’m motivated to get my degree and will do all the workload to get it”. Several students stated resilience was their personal strength while others mentioned drive “stemming from a fear of failure, and not having anything to fall back on” and “the drive to be better and do better.”
Cultural background as a strength at university
The majority of students (over 61 percent) described various ways that their cultural heritage was a strength for them and helped them overcome challenges at university. Some students (26 percent) said their cultural heritage did not help them overcome challenges at university and 13 percent were not sure. The ways in which participants felt their cultural heritage helped them were varied. Participants responded that their cultural background gave them values and beliefs they could draw upon. One participant stated, “my cultural background has helped me immensely, I have the perspective and values from a collectivist culture that has given me skills I draw upon constantly”.
Cultural background was also important in terms of forming friendships and connections with other Māori and Pasifika students. One student said, “Having Pasifika friends from other universities sharing the same struggles and strengths help me keep going knowing I’m not the only one”. One participant said their culture helped them “feel more aware and I find it’s helped me communicate with all types of people”. Another said, “Culturally knowing where my family was just two generations ago compared to now, made me really believe that this was the path necessary”. Some students commented similarly about how culture has given them strength: “By being strong and confident in my culture and abilities even being a minority. Always showing people what I am capable of as a young Māori woman”. Another student stated, “the knowledge alone of where I come from and the underrepresentation of it in university motivates me to overcome challenges”.
Does your university support and acknowledge your culture? 
While 39 percent of students felt that the university supported and acknowledged their culture, 26 percent felt that this happened sometimes, and 35 percent felt the university did not support or acknowledge their culture at all. Participants’ comments highlighted the importance of university-led culturally specific groups in facilitating this support and acknowledging culture. Participants who reported that the university did not support or acknowledge their culture noted that their culture was not recognised by teachers or within the university outside of the Pasifika groups. For example, one student commented, “I have studied before in NZ where there is a lot of support for Māori students. At [campus one] there doesn't seem to be as much acknowledgement for NZ Māori students”. Another student said, “I just haven't had any interactions with uni teachers where my culture has come up, so it's more just that they aren't aware of it”.
Some students had positive experiences of the university’s support of their culture, including this comment about the university’s outreach program, delivered to Māori and Pasifika students in Years 10 to 12: 
I was in the program … in high school and I don't know of any other unis who hold Pasifika programs for high school students. This encouraged me in school that [the university] cared about it's Pasifika students and wanted them to succeed. Working in the … program as a mentor was a full circle moment for me.
Another student commented, “The [university] Program is amazing”.
What could the university do to improve your university experience?
Some responses from students contained multiple themes and were categorised accordingly. The most common response from students was that they would like the university to provide them with more opportunities to connect with other students. Students suggested the university could “have more areas for students to sit and eat” and provide more “opportunities for collaboration”. Students also mentioned they would like the university to be more culturally aware, with one student pushing for more multicultural events, stating, “during the year and around campus. Cultural awareness doesn't seem to be consistent, only when it suits calendar events”. Several students stated that they would like the university to assist them financially with suggestions such as “free parking” and providing better access to online and hard copies of textbooks.
What do you think would help more Māori and Pasifika students attend and graduate from university?
Support from the university, both emotionally and financially, along with social connection at university were the most often cited responses to this question. Students said that “information and resources on financial services and literacy” would be helpful along with counselling and guidance. In regard to social connection, one student stated, “majority of us are from big families so it'd be nice to see the university hosting programs that'll allow us to come together and be ourselves”. Several students mentioned the importance of social gatherings and “a sense of community” at university and felt this would encourage more Māori and Pasifika students to attend and graduate from university. 
Discussion
The study highlights the valuable and complex cultural knowledge and capital that many Māori and Pasifika students bring with them, which can enrich university life if well recognised and supported. In line with previous research undertaken in New Zealand, this study found that family support, cultural identity, and community connections play a central role in the motivations and resilience of Māori and Pasifika students at university (Theodore et al., 2017; Theodore et al., 2018). Key challenges included financial pressures, mental health concerns, and a lack of cultural representation across university spaces.
Universities hoping to actively support greater higher education completion rates of culturally diverse groups need to address some of the issues that are within their scope. Intersectionality is a central issue, with ABS data suggesting that Māori and Pasifika students are more likely to be from low SES backgrounds than other students and therefore face financial disadvantage. Although not directly noted by most of our respondents, the challenge of paying remittances is also likely to weigh on many Pasifika students. A large proportion of Samoan and Tongan GDP, for example, comes from remittances sent from nations such as Australia and New Zealand (Browne, 2006). These collective factors are likely to be causes of the high financial pressure raised by many of our survey respondents. Institutional responses could include reducing the financial burden on minoritised groups, and/or those facing compound or cumulative disadvantage, in various ways such as reduced parking costs, subsidised food options, and free textbook schemes. Recognising that more can be done to reduce the financial burden on students, particularly those also from low socio-economic backgrounds, should be an important element of student retention programs. 
The study further indicates that universities seeking to increase participation must address cultural representation in staffing and campus spaces. There is a gap between the aspiration of Māori and Pasifika students to be culturally represented and the reality of that representation on campus. There are no ethnicity data published on Australian university staff, but New Zealand data, broader workforce data, and PhD numbers (Itaoui, 2023; McAllister et al., 2019) suggest a likely paucity of Māori and Pasifika academics, just as there is a paucity of PhDs among these communities in Australia. Increasing the number of Māori and Pasifika academics would not only provide cultural knowledge and guidance for the development of culturally rich and appropriate student programs but also lead to better representation of minority groups in academia. New Zealand strategies could be borrowed (Naepi et al., 2019; Smith & Wolfgramm-Foliaki, 2021), while acknowledging the need for broad culturally inclusive hiring practices that increase the academic representation of multiple diverse minoritised groups.  
For many Māori and Pasifika students, the challenges they face are structural and cultural, not solely individual or psychological. One critical area for reform is the positioning of family and community within the university. For many of our Māori and Pasifika respondents, success was perceived not as an individual pursuit but a collective achievement. Yet, institutional practices often marginalise this collectivist orientation. For example, graduation ceremonies typically strictly limit the number of guests that graduands can bring, and these limits may fail to accommodate the extended family networks that are central to Māori and Pasifika cultural life. Similarly, university outreach efforts tend to target students within schools (ACIL Allen Consulting, 2017), without necessarily engaging families and communities as crucial supports in the educational journey. Community events on campus, such as Waitangi Day celebrations, and family-inclusive outreach programs like PATHE (Pasifika Achievement To Higher Education) at Western Sydney University play a vital role in reshaping universities as a space that genuinely welcomes and values collective participation. In order to support students to see their cultures reflected in their studies, transformation is needed in the curriculum, pedagogy, and research paradigms. Pedagogically, collectivist approaches can better align with Māori and Pasifika ways of knowing and being. 
Students’ responses to the survey provide suggestions for universities seeking to be culturally inclusive. These include offering culturally responsive support services and mentoring, providing targeted financial assistance and scholarships, and implementing mental health and well-being programs tailored to the needs of Māori and Pasifika students. However, mental health interventions, while important, must not be seen as a complete solution for students suffering from mental health concerns. Programs that focus solely on individual resilience risk pathologising students while leaving the underlying institutional structures untouched. It is likely that the root causes of students’ distress stem from the disconnect between their cultural identities and the dominant norms of the university. Addressing these causes requires a shift from inclusion to transformation of the university environment. In sum, equity for Māori and Pasifika students cannot be achieved through minor adjustments or add-on programs. It requires a fundamental reimagining of the university as a place that not only accommodates but is shaped by the values, knowledge systems, and aspirations of the communities it serves.
Limitations
The study was limited in several ways that could be addressed in future research. Firstly, the sample size was small, which could be improved on by broadening the study to all Australian universities. Further studies that broaden the reach of the sample in terms of numbers and across universities could provide greater information about the successful methods used by Māori and Pasifika graduates. A longitudinal study, tracking Māori and Pasifika students through their degrees would also be beneficial in understanding barriers, challenges, and aspirations over time. In addition, the use of in-depth interviews or focus groups would allow a deeper understanding of the challenges and barriers faced by Māori and Pasifika students. 
Conclusion
The findings reaffirm that Māori and Pasifika students bring rich cultural knowledge, strong community ties, and collective aspirations that can significantly enrich university life when properly recognised and supported. This pilot study underscores the need for targeted support services, such as culturally responsive mentoring, financial assistance, and tailored mental health programs. The study highlights the importance of increasing cultural representation in academic staffing and campus life, as well as addressing material barriers such as financial stress. 
Future research should expand the scope and scale of inquiry, including national surveys and longitudinal studies, to better understand the evolving experiences of Māori and Pasifika students across diverse contexts. It is through sustained and inclusive efforts that universities can begin to address the inequities in participation and attainment and move toward becoming institutions that are not only accessible, but genuinely transformative.
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Appendix A
Pacific Island Nations 
	Melanesian and Papuan 

	Papua New Guinean 

	Solomon Islander

	Ni-Vanuatu

	New Caledonian

	Micronesian

	I-Kiribati

	Nauruan

	Polynesian

	Samoan

	Fijian

	Tongan

	Cook Islander

	Niuean

	Tokelauan

	Tahitian

	Pitcairn

	Tuvaluan

	Hawaiian



(ABS, 2021)

Māori 	7	Pasifika	3	South Sea Islander (AO04)	Samoan	9	Fijian	1	Tongan	3	Cook Islander	4	Niuean (AO08)	Tokelauan	1	Tahitian (AO10)	Pitcairn (AO11)	Tuvaluan (AO12)	Hawaiian (AO13)	Papua New Guinean	3	Identified Ethicity

Number of Participants
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